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Annotation. The article studies the project-based learning as an effective pedagogical
condition for stimulating the development of students’ civic competence and outlines its
potential within the contemporary educational environment of a higher education institution.
The stated purpose is achieved through a comprehensive theoretical analysis of scientific
sources and the generalization of pedagogical experience.

The study clarifies the essence of the students’ civic competence as an integral socio-
psychological, pedagogical and personal quality. It specifies its structure composed of four
interrelated components: cognitive, value-based, personal, and activity-related. Each of these
components performs an independent function while ensuring the integrity of the process of
developing students’ civic position. The role of pedagogical conditions as a determining factor
in the effectiveness of this process within the educational environment of a higher education
institution is theoretically substantiated.

It is proven that project-based learning possesses significant didactic, educational, and
social potential and can be regarded as an effective pedagogical condition for stimulating the
development of students’ civic competence. Participation in social, volunteer, and educational-
research projects supports the development of civic values, social responsibility, critical
thinking, initiative, communication skills, teamwork abilities, and an active civic stance among
students. Project activity ensures the organic integration of theoretical knowledge with
practical socially significant experience and promotes students’ personal involvement in
solving real community problems.

The study results confirm that the purposeful implementation of project-based learning
in the educational process of a higher education institution ensures a real transition from a
declarative approach to a practice-oriented development of students’ civic competence,
thereby increasing the overall effectiveness of civic education of student youth.
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CTY[EHTIB B OCBITHbOMY cepeAoOBHUUII 3akjaZy BULIL0I ocBiTH. [IpoaHasnizoBaHO cy4acHi
HAyKOBI MifxXo4u O TPaKTyBaHHA CYTHOCTI IpOMaJAHCbKOI KOMIIETEHTHOCTI CTYAEHTIB Ta
YTOYHEHO ii CTPYKTYPHY KOMIIO3U11i10, IKa OXOIJIIOE KOTHITUBHUM, IJIHHICHUU, 0COOUCTICHUM i
JSIIbHICHUM KOMIIOHEHTH. PO3KpPUTO 3MICT NOHATTSA «IejaroriyHi ymoBu ¢GopMyBaHHSA
rPOMaZIAHCbKOI KOMIIETEHTHOCTI CTYZEHTIB B OCBITHbOMY CepelOBMILi 3aK/JaaZy BUILOI
OCBiTH». 3'ICOBaHO, 10 MPOEKTHA [iSIJIbHICTb Ma€ BUCOKUU AUJAKTUYHUWA I BUXOBHHUU
MOTeHIjiaJ 3aBAAKU NOESHAHHIO TeOPil 3 NPAKTUKOI Ta OpieHTaLil Ha BUpILIEHHA CYCIiJIbHO
3Hauylux MnpobJsieM. /loBeJeHO, 10 y4acTb CTY/JEHTIB B COLlia/IbHUX, BOJIOHTEPCHKUX i
HaBYaJIbHO-JOCAIJHUIIBKUX MPOEKTAX CcHpusie (GOPMYyBaHHI aKTUBHOI TPOMaJsHCbKOI
no3uil, Bijl0BiJaJIbHOCTI Ta KPUTUYHOT'O MUCJIEHHA CTYLE€HTCbKOI MOJIO/].

Ki1lo4oBi csoBa: rpoMaZiiHCbKa KOMIIETEHTHICTb, CTYAEHTCbKAa MOJIOAb, MPOEKTHA
OIAJBbHICTD, IefaroriyHi yMOBH, 3aKJia/J, BUIL0I OCBITH.

Introduction

The openness and sustainability of any democratic society directly depend on the level of
civic competence of its members. Under the conditions of globalization, rapid socio-political
change, and the growing role of civic engagement, an individual’s ability to participate
consciously in public life, think critically, make responsible decisions, and adhere to legal and
moral norms becomes particularly significant. Today, Ukraine is defending its statehood,
democratic values, and European vector of development under the conditions of full-scale
armed aggression by the Russian Federation. And the development of the youth’s civic
competence acquires not only educational but also strategic state-building importance. It is
active, conscious, and responsible youth that is regarded as the driving force behind social
transformation, the strengthening of democratic institutions, and the country’s post-war
reconstruction.

Students constitute a significant proportion of the Ukrainian youth, which places the
higher education system under special responsibility for developing the civic competence of
future specialists. State standards of higher education usually define general competencies that
include the ability to exercise one’s rights and duties as a member of society, understand the
values of a democratic society, the principles of the rule of law, respect for human rights and
freedoms, and assume responsibility for the sustainable development of the state. However, in
practice, the process of developing civic competence in the educational environment of higher
education institutions is often fragmented, situational, and declarative, and largely depends on
the initiative of individual teachers, the availability of appropriate methodological support, and
the pedagogical conditions for its implementation.

In scientific and pedagogical discourse, a considerable number of studies have been
devoted to the investigation of pedagogical conditions aimed at developing civic competence,
particularly among pupils [1; 2; 3], university students [4], and future teachers [5]. At the same
time, an analysis of scientific sources reveals that employing project-based learning as an
integral pedagogical condition for stimulating the development of students’ civic competence
has been studied fragmentarily and requires further theoretical substantiation and practical
elaboration. The mechanisms for integrating project technologies into the system of
professional training, as well as their potential for developing the cognitive, value-based,
personal, and activity-related components of students’ civic competence, remain insufficiently
explored.

The article aims to exploit the potential of project-based learning as a pedagogical
condition for stimulating the development of students’ civic competence and to outline its
possibilities within the modern educational environment of higher education institutions.

In accordance with the stated aim, the following objectives are defined:

1.  toanalyze scientific approaches to interpreting the essence of civic competence and
the peculiarities of its development among students;
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2. to clarify the content and structure of civic competence as an integral quality of a
future specialist;

3. to characterize the project-based learning as a pedagogical technology and
determine its potential in stimulating the development of students’ civic competence;

4.  to outline the main directions for implementing project-based learning in the
educational process of higher education institutions for the purpose of developing students’
civic competence.

Results

The concept of civic competence is the subject of scholarly inquiry across various fields of
knowledge. In educational and pedagogical discourse, civic competence, on the one hand, is
viewed as the outcome of civic education acquired within formal, non-formal, and informal
learning environments, and it is manifested in an individual’s behavior and civic engagement.
On the other hand, civic competence is regarded as one of the key competences that determines
an individual’s ability to apply the knowledge gained and the skills, abilities, value orientations,
and attitudes formed during the learning process to actively, responsibly, and consciously
participate in the life of civil society.

The analysis of contemporary scholarly sources devoted to studying the essence and
structure of civic competence shows that there is still no unified approach to defining this
concept and identifying its structural components [6; 7; 8]. Thus, the theoretical analysis
reveals three leading methodological approaches to understanding the essence and structure
of civic competence: the competence-based, socio-activity, and psychological and pedagogical
approaches.

The competence-based approach regards civic competence as a vital integrative
competence that is primarily developed within the educational environment and is the result
of the teaching and educational process. According to this approach, civic competence is
revealed through a set of civic knowledge, skills, abilities, attitudes, beliefs, and values. Thus,
the development of civic competence is understood as preparing an individual for conscious,
active, and constructive participation in the life of civil society [9; 10].

The socio-activity approach emphasizes that the key features of civic competence are an
individual’s readiness and ability to participate in socio-political processes, such as elections,
public discussions, protest movements, and volunteer activities. In this context, civic
competence acquires a socially determined character and is shaped under the influence of state
ideology, the system of civic education, culture, political institutions, and socially significant
events. Its essence is associated with political awareness, understanding of legislation, a critical
attitude toward government activities, and commitment to democratic principles [11; 12].

According to the psychological and pedagogical approach, civic competence is a complex
of a person’s psychological characteristics, including awareness of their role as a citizen capable
of empathy, reflection, moral choice, and responsible interaction with others. Within this
approach, the development of civic competence is aimed at the harmonious development of a
person as an active and morally responsible member of civil society. Such a person embodies
qualities of honesty, responsibility, initiative, respect, self-respect, and empathy, which
determine intrinsic motivation for civic participation [6; 13].

The synthesis of the approaches makes it possible to interpret students’ civic competence
as a complex scientific and pedagogical phenomenon, the description of which requires a
comprehensive approach. On this basis, civic competence is an integral, qualitatively distinct,
psychologically conditioned characteristic of the individual. It is manifested in their conscious
need, readiness, and ability to act effectively in civil society, being guided by universal and
democratic values, legal awareness, social responsibility, and tolerance. Accordingly, in the
structure of students’ civic competence, we propose to distinguish four key components:
cognitive, value-based, personal, and activity-related (see Fig. 1).
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Fig. 1. Structure of the students’ civic competence

The cognitive component forms the foundation of students’ civic competence and
encompasses a system of civic knowledge necessary for an individual to be a member of a
democratic society. This includes philosophical and cultural knowledge (ideas about morality,
values, the purpose of human life, world and national cultural heritage, etc.); political and legal
knowledge (understanding the structure of authorities, legislation, citizens’ rights and duties,
and mechanisms for the protection of rights); economic knowledge (the basics of a market
economy, financial literacy, and the economic law); and social knowledge (rules of effective
communication and conflict resolution).

The value-based component reflects a system of beliefs and civic values that determine an
individual’s life orientations and motivate social activity. It encompasses universal, democratic,
and national values such as dignity, freedom, justice, respect for the rule of law, patriotism,
responsibility, tolerance, and intercultural understanding.

The personal component is manifested through the psychological and personal qualities
of the citizen, including responsibility, honesty, initiative, empathy, self-respect, patriotism,
civic consciousness, discipline, and readiness to protect the rights and interests of the state and
society.

The activity-related component encompasses civic skills and behavioral models necessary
for a person’s active interaction with society and state institutions. These include the ability to
think critically, formulate one’s own position, defend rights and freedoms, comply with the law,
participate in public life, exert civic influence on public authorities, communicate effectively,
and act in accordance with democratic and legal norms.

Thus, students’ civic competence is an integral, psychologically conditioned quality of a
person that is manifested in their readiness and ability to act responsibly, effectively, and
proactively in a democratic society, guided by values, legal culture, social responsibility, and
tolerance. Its development occurs under the influence of education, socialization, experience of
interpersonal interaction, and self-development. Students’ civic competence development
implies the formation of cognitive, value-based, personal, and activity-related components that
ensure the education of socially mature, responsible, and active citizens.

We believe that the accomplishment of this important task is possible through the well-
designed creation and purposeful implementation of pedagogical conditions within the
educational environment of a higher education institution. In particular, Koval notes that it is
natural that the effectiveness of any system primarily depends on the conditions under which
it functions. For a pedagogical system, an adequate selection of pedagogical conditions can
ensure not only stable indicators of individual pedagogical outcomes but also a consistent
improvement in the overall quality of education [14].

In scientific and pedagogical discourse, Vitvytska distinguishes two main approaches to
the interpretation of pedagogical conditions as a scientific and pedagogical concept. The first
approach considers pedagogical conditions as a set of educational influences and the
possibilities of the material and spatial environments that encompass the content, context,
methods, and forms of educational activities. The second approach interprets pedagogical
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conditions as circumstances necessary for constructing an educational system consisting of
external and internal elements. The external elements contribute to the procedural aspect of
the functioning and development of the educational system, whereas the internal elements
ensure the learners’ development [15].

Thus, within the context of this pedagogical study, the concept of pedagogical conditions
for the development of students’ civic competence in the educational environment of a higher
education institution is understood as a set of specially created circumstances within the
educational environment of a higher education institution under which the development of
students’ civic competence takes place and upon which the effectiveness of enhancing the levels
of development of its cognitive, value-based, activity-related, and personal components
depends.

Undoubtedly, the selection, design, and implementation of pedagogical conditions for the
development of students’ civic competence in the educational environment of a higher
education institution require a thorough analysis of the relevant scientific and pedagogical
literature as well as the involvement of experts. Therefore, the collaboration with experts has
ensured the identification of a number of pedagogical conditions for the development of
students’ civic competence in the educational environment of a higher education institution.
Specifically, the experts emphasized the high didactic potential of project-based learning as a
pedagogical condition for stimulating the development of students’ civic competence.

In the pedagogical context, the concept of stimulation is understood as the purposeful
influence of a teacher on the internal motivation of a student, aimed at activating their cognitive
activities, enhancing interest in new knowledge, and increasing the overall effectiveness of the
learning process. As a rule, these objectives are achieved by creating a set of conditions that
encourage students to act through interest, emotions, positive reinforcement, rewards, and
other factors. Thus, the essence of stimulation lies not in external coercion by the teacher but
in the creation of such circumstances that shape the internal need of a student for activity and
self-development.

To reveal the essence of stimulating the development of civic competence through
project-based learning as a pedagogical condition, it is necessary to generalize knowledge
about project-based learning itself as an innovative educational technology that is now widely
used in the system of higher education in Ukraine. From a scientific perspective, project-based
learning is regarded as a type of active human activity in which intellectual, organizational, and
practical actions are organically integrated and aimed at creating a new product [16].
Accordingly, project-based activity is defined as a system of various practical actions of an
individual (group, team) aimed at creating a certain product [17]. It is important to note that
these actions are not sporadic in nature but constitute a structured, pre-planned, and
personally managed process that includes the stages of initiation, planning, implementation,
monitoring, and completion.

In the strictly pedagogical context, project-based learning is regarded as both a method
and a form of organizing students’ learning and cognitive activity, the essence of which lies in
the organic integration of theoretical knowledge with practical activity while working on a
project, i.e. a task that has practical or social significance and requires independent information
search, analysis, problem-solving, and presentation of results. In particular, Volkova notes,
“Project-based activity combines two aspects of the cognitive process: the teaching method as
a didactic category (a set of techniques and actions for mastering a certain field of practical and
theoretical knowledge; a tool of the cognitive process) and a means of practical application of
acquired knowledge and skills for solving specific real-life problems in the course of joint
activity” [18, p. 335]. As a result of project-based learning, students develop the ability to act
actively and creatively and to apply knowledge in real or near-real situations, thus integrating
interdisciplinary links.
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In view of the above, it should be emphasized that in our study project-based learning is
considered in a broad and narrow sense. In the broad sense, project-based learning is an
intellectually productive activity of a student that combines cognitive activity, creativity, and
independence and is aimed at creating a practical product - the so-called ‘project.” In this
regard, Mochan aptly notes, “Project-based activity represents a special type of activity aimed
at the systematic integration of theory and practice in educational activity, the search for and
practical exploration of specific tasks, and the development of skills for solving creative projects
through the deepening and expansion of knowledge, abilities, and research skills” (19, p. 569).
In the narrow sense, project-based learning is a didactic approach to the educational and
upbringing processes in a higher education institution. In particular, Vasylchuk states that
project-based learning is an educational technology aimed at enabling students to acquire
knowledge in close connection with real life practice, and at developing specific skills and
abilities through the systematic organization of problem-oriented learning inquiry. Besides, it
is a means of development, learning, and upbringing that allows learners to acquire specific
skills [20].

Thus, project-based learning is implemented through the application of the project
method in the educational process of a higher education institution. In the scientific and
pedagogical literature, the project method is defined in various ways: as a method of inquiry-
based work and organization of the educational process through which students acquire new
knowledge and develop skills while planning and performing practice-oriented tasks (projects)
[18]; as a pedagogical technology that presupposes the practical application of acquired
knowledge, mainly through independent educational activity [21]; and as a specially organized
collaborative approach in which students acquire and practically apply knowledge and skills to
identify and solve real problems through a long-term research process [22], etc.

A number of scientific and pedagogical studies indicate that the didactic potential of
project-based learning and the project method is multifaceted [22; 23]. First of all, project-
based learning enable learners to develop such specific skills as planning work while
preliminarily calculating possible outcomes; using a wide range of information sources,
selecting and mastering the necessary knowledge from the information field; independently
collecting, systematizing, and accumulating material; comparing facts and substantiating one’s
own opinion; establishing social contacts; creating a ‘final product’ as a material result of
project activity; presenting the created product to an audience; and evaluating oneself and
others. Moreover, the use of project-based learning and the project method makes it possible
to take into account students’ abilities, interests, and individual needs. It fosters critical and
creative thinking, teaches how to overcome conflict situations, develops the ability to make
decisions and assume responsibility for them. Furthermore, project-based learning promotes
tolerance toward alternative viewpoints and encourages self-education and self-development.

Thus, we believe that project-based learning is an effective tool for developing students’
civic competence in the educational environment of a higher education institution. Its essence
lies in creating such organizational and pedagogical prerequisites in the educational
environment of a higher education institution that encourage students’ active engagement in
project-based learning aimed at solving socially significant problems and meeting community
needs. This implies:

- the development of students’ intrinsic motivation to participate in projects with a
social, civic, or legal focus;

- the integration of educational and upbringing objectives within project-based learning
to ensure the synthesis of theoretical knowledge and practical skills;

— the creation of conditions for the development of values, attitudes, and behavioral
models that reflect civic position, responsibility, tolerance, communicativeness, cooperation,
and decision-making ability;
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- theinvolvement of students in planning, implementing, and presenting projects, which
promotes the development of critical thinking and the ability to argue and defend one’s
position;

- pedagogical support and mentoring that help students consciously choose civic themes
and appropriate project-based technologies.

In implementing the above pedagogical condition for the development of students’ civic
competence in the educational environment of a higher education institution, the main
emphasis is placed on increasing the level of development of a number of students’ civic skills
and abilities, in particular: information analysis and critical thinking, effective interaction with
public authorities, exercising and protecting one’s rights and freedoms, fulfilling civic duties to
the community and the state, active, responsible, and effective participation in socio-political
life, applying constructive communication strategies and resolving conflict situations, and
making decisions based on the values and norms of civil society.

In turn, the implementation of the pedagogical condition of stimulating the development
of students’ civic competence through project-based learning involves the organization and
conduct of various social, volunteer, and research projects, as well as the initiation of student
project competitions on civic topics, etc. Thus, we believe that in the current context of constant
social, economic, and political challenges faced by the Ukrainian society during wartime,
motivating students to participate in social and volunteer projects is an important condition for
the development of civic qualities in the younger generation.

As a rule, a social project is termed as a planned social innovation aimed at creating,
renewing, or supporting material or spiritual values within a certain environment. A social
project has clearly defined spatial, temporal, and resource boundaries and exerts a positive
impact on people. Its development and implementation in socio-pedagogical activity require
the performance of a complex set of tasks of informational, analytical, organizational, legal,
financial, personnel-related, material and technical, expert, and forecasting nature. With regard
to volunteer projects, we agree with the view of Horinov and Drapushko, according to which
volunteering is not merely an altruistic gesture but an important resource of society and an
element of national identity, civil society, and security. Although scholars do not provide a
precise definition of a volunteer project, their works allow us to conclude that itis an organized,
voluntary, non-profit, and socially oriented initiative within which volunteers perform a series
of interconnected actions to provide assistance, supported by resources and framed by time
limits, in order to achieve a positive effect for those in need of help [25].

Therefore, social and volunteer projects are initiatives aimed at finding ways to solve
socially significant problems, developing communities, and supporting people. These projects
address specific social issues (improving living conditions, education, healthcare,
environmental protection, etc.) and may have an educational, formative, and socio-integrative
effect on participants. These two types of projects intersect; however, they differ in that social
projects are typically financed through grants, budgetary programs, or charitable donations.
Accordingly, social projects may be implemented by state institutions, public organizations,
businesses, or individual initiative groups, including student groups. In turn, volunteer projects
are based on the voluntary and unpaid activities of their participants.

For example, within the framework of students’ extracurricular activities in the
educational environment of a higher education institution, students may be invited to organize
and participate in a volunteer project entitled “Students for Veterans.” Its aim is to support
veterans and their families, as well as to develop students’ social and patriotic responsibility. In
this regard, its objectives include organizing informational meetings with veterans, assisting in
the implementation of rehabilitation activities, and conducting aid-collection campaigns. The
expected outcomes include increasing students’ awareness of veterans’ issues, fostering an
active civic stance, and developing students’ communication and organizational skills.
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The pedagogical condition of stimulating the development of students’ civic competence
through project-based learning can also be realized through students’ completion of an
educational and research project. This is a form of organizing a learning activity in which
students, individually or in groups, investigate a particular problem using scientific methods of
inquiry in order to obtain new knowledge and to present a practical or theoretical result. For
instance, the educational and research project entitled “The Culture of Memory: History, People,
and Symbols of the Native Land” contributes to the development of students’ historical memory
and patriotism through the study, interpretation, and popularization of historical sites and
events in their region. Moreover, the implementation of this project enables students to deepen
their knowledge of the history and culture, to establish a civic position and a sense of pride and
responsibility for preserving historical heritage, and to promote cultural heritage among young
people.

Thus, the successful implementation of the pedagogical condition aimed at stimulating
the development of students’ civic competence through project-based learning requires the
creation of favorable organizational and pedagogical prerequisites within the educational
environment of a higher education institution that encourage students’ active engagement in
project-based activity aimed at solving socially significant problems and meeting community
needs through their participation in social, volunteer, or educational and research projects.

Conclusions

As a result of the theoretical analysis, it has been established that students’ civic
competence is a complex, integral socio-psychological and pedagogical phenomenon that
combines a student’s readiness and ability to act responsibly, consciously, and proactively in a
democratic society, guided by legal norms as well as universal and national values. Its structure
is formed by four interrelated components: cognitive, value-based, personal, and activity-
related. Each of these performs an independent function while simultaneously ensuring the
integrity of the process of forming the civic position of the future specialist.

It has been substantiated that the effectiveness of developing students’ civic competence
directly depends on the purposeful creation of pedagogical conditions within the educational
environment of a higher education institution. Project-based learning has been identified as a
pedagogical condition with a high didactic, educational, and socializing potential and as a means
of stimulating the development of students’ civic competence. It ensures the organic integration
of theoretical knowledge with practical experience and contributes to the development of
critical thinking, initiative, responsibility, communication skills, and social interaction skills.

It has been determined that the implementation of the pedagogical condition of
stimulating the development of students’ civic competence through project-based learning
involves: the generating of students’ intrinsic motivation to participate in socially significant
initiatives; the integration of educational and upbringing objectives; the fostering of civic values
and behavioral models; the involvement of students in all stages of project work; and the
provision of pedagogical support and mentoring. Accordingly, it has been established that the
greatest educational effect in the development of students’ civic competence is ensured by
social, volunteer, as well as educational and research projects aimed at solving real problems,
supporting socially vulnerable groups, and preserving national cultural and historical heritage.

[t is concluded that under the conditions of contemporary social and wartime challenges,
the active involvement of students in project-based learning is an effective pedagogical tool and
an important factor in educating a socially mature, patriotically oriented, and responsible
generation of citizens of Ukraine.

Prospects for further research are seen in the experimental verification of the
effectiveness of implementing project-based learning as a pedagogical condition for stimulating
the development of students’ civic competence, as well as in the provision of methodological



AKAJIEMIYHI BI3II

Bunyck 50/2025

support for its systematic implementation in the educational process of a higher education
institution.
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