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Annotation. The article reveals the concept of "managerial competence"” as a key
component of the professional training of future vocational education teachers. The current
challenges of its development are analyzed, including lack of practical experience, theoretical
dominance, and low student motivation. Based on the results of an empirical survey of students
in specialty 015 Professional education (by specializations), the level of formation of
managerial skills and relevant educational needs is presented. The article substantiates the
importance of applying innovative teaching methods—training sessions, case studies,
simulations, project-based learning, and mentoring. Practical recommendations for improving
the educational process to develop a high level of managerial culture among future
professionals are offered.
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P03BUTOK ynpaB/IiHCbKOI KOMIIETEHTHOCTi y MaOyTHIX ¢paxiBLiB npodeciinHOi OCBiTH:
Npoo6JieMH Ta NepCHeKTUBU

AHoTanida. ¥ ctaTTi pO3KpUTO 3MICT NMOHATTA «YyIpaBJiHCbKa KOMIIETEHTHICTb» fK
KJII0YOBOI CKJaloBOI npodeciiiHOi MiAroTOBKU MaMbOyTHIiX mejaroriB npodeciiiHoi OCBiTH.
[IpoaHanizoBaHO cy4yacHi mpo6sieMy i pO3BHUTKY, 30KpeMa Opak NpaKTUYHOI CKJIaZ0BOi,
JOMIHYBaHHfI TEOPETHUYHOI'0 IiAXO0AYy, HEeAOCTAaTHI MOTHBALil CcTyAeHTIB. Ha ocHOBI
pe3yJbTaTiB eMOipUYHOr0 AOC/iPKEHHS cepes 34,00yBauiB cneniaabHocTi 015 [Ipodeciitna
OCBiTa (3a cnenjasizanifiMi) BUCBiIT/IEHO piBeHb CHOPMOBAHOCTI yNpaBJiHCbKUX YMiHb Ta
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MeTO/IiB HaBYaHHS — TPEHIHTIB, KEUCiB, CUMYJISLil, IPOEKTHOI AiSI/IbHOCTI, HACTAaBHHUIITBA.
3anponoHOBAHO MNPAKTHU4YHI peKoMeHAaLil L0/0 yJAOCKOHAaJIEHHS OCBITHBOTO NpOLECY 3
MeTOI0 pOopMyBaHHS BUCOKOTO PiBHSA YIPaBJIiHCbKOI KyJIbTypU y MalOYTHiX paxiBIiB.

KiwuoBi c/oBa: ymnpaB/iHCbKa KOMIIETEHTHICTh; MNpodeciiHa KOMMETEeHTHICTb,
dbopMyBaHHS ynpaBJiHCbKOI KOMIIETEHTHOCTI, mpodeciliHa nmigroToBka; MalbyTHi ejarory;
TPeHIHI'W; KeWCH; MNPOEKTHA [islJIbHICTb; CUMYJIAL; HACTaBHUIITBO; OCBITHIHA mpolec;
NpaKTHU4YHA MiAr0TOBKA.

Introduction

The modern system of higher education in Ukraine is increasingly focused on developing
key competencies that are essential for the successful professional activity of future specialists.
Among them, managerial competence holds particular significance in the context of the
dynamic development of the educational environment. For future vocational education
teachers, managerial competence is not only an additional component of professional training
but also a fundamental basis for the ability to effectively organize the educational process,
coordinate instructional and production activities, make informed decisions, and foster a
favorable environment for students’ development[1; 2].

The importance of this topic stems from the need to update the content of vocational
education, integrate modern managerial approaches into pedagogical practice, and ensure that
the training of future specialists meets the demands of the labor market. Although managerial
competence is formally recognized as an integral part of a teacher’s professional readiness[6],
its development during higher education remains insufficient. Current challenges include the
predominance of theoretical instruction over practice and the limited use of interactive
teaching methods. In addition, students often lack motivation toward managerial activities and
have restricted opportunities to engage in real management situations during their studies.

This article aims to analyze the theoretical foundations, current state, challenges, and
prospects for the development of managerial competence in future vocational education
teachers.

The concept of “competence” in management science emerged as the role of employees in
organizations expanded. In his work Principles of Scientific Management, F. Taylor linked
employees’ skills to their positions and to the development of their professional qualifications
[15].

According to V. Ternopilska, managerial competence is formed on the basis of a
specialist’s value orientations, which shape their ability for professional self-development and
foster career advancement [12].

A review of domestic and international studies[2; 3; 4] shows that the effective
development of managerial competence relies on competence-based, learner-centered, and
activity-oriented approaches. Modern pedagogy places particular emphasis on active learning
methods, including project work, case studies, training sessions, simulations, and mentoring.
However, in the preparation of future vocational teachers in Ukraine, the adaptation of these
methods to the specifics of the educational environment, available technical resources, and
students’ individual characteristics remains a pressing issue.

Scholars define managerial competence as a multidimensional personal and professional
construct that integrates knowledge, practical skills, abilities, value orientations, and personal
qualities. Together, these elements ensure the effective performance of managerial functions
and the conscious selection of behavioral strategies [13]. In contemporary research, managerial
competence is further interpreted as a complex integrative formation that combines
professional knowledge, practical skills, value orientations, and individual traits. Such a
structure enables effective performance of managerial activities and supports the deliberate
choice of appropriate behavioral models.



AKAJIEMIYHI BI3II

Bunyck 39/2025

Results

To assess the current state of managerial competence formation among future vocational
education specialists, a survey was conducted among students of specialty 015 “Vocational
Education (by specializations)” at Lviv Polytechnic National University. The study involved 38
participants, including both bachelor's and master’s students.

The survey examined students’ subjective perception of the importance of managerial
competence, their readiness to perform managerial functions, the sources of relevant skill
development, and the barriers that hinder competence formation during studies. Notably, most
respondents (about 80%) reported having some organizational or managerial experience (such
as student leadership, project coordination, or event moderation), which indicates an initial
readiness for a managerial role.

When asked about the importance of managerial competence for professional activity,
more than 88% of respondents gave a positive response, demonstrating a high level of
awareness of its value among future teachers. However, self-assessment of readiness to
perform managerial functions on a 5-point scale ranged from 1 to 5, reflecting considerable
variation in competence levels. A significant share of students (around 40%) rated themselves
as “partially ready,” thereby acknowledging the need for further preparation.

The most frequently mentioned sources of managerial skill formation were participation
in projects (72%), practical classes (67%), self-learning (44%), and lectures or seminars (33%).
Training and mentoring were mentioned least often, which confirms their insufficient
integration into the learning process. At the same time, most respondents expressed strong
interest in the introduction of managerial training sessions, simulations, and case studies—
66% considered them mandatory, while another 28% viewed them as at least desirable as
elective courses.

The main obstacles to competence development identified by students included a lack of
practice, an overload of theoretical content, the absence of real-life examples, and low student
motivation. These findings indicate that even when relevant courses are available, without
interactive methods and real-life applications, it is impossible to achieve an adequate level of
managerial readiness.

Overall, the study results demonstrate a high level of student interest in the managerial
component of the profession and several significant issues: excessive formalization of
preparation, a lack of practical content, and insufficient use of modern methodological tools.
This highlights the need to update approaches to vocational education in the context of
managerial competence formation.

In the context of ongoing educational transformation and growing demands on vocational
education professionals, traditional approaches to developing managerial competence are
losing effectiveness. The dominance of lectures, limited practice opportunities, and reliance on
rote reproduction of knowledge do not foster the acquisition of skills necessary for real
managerial activity [1; 2]. In this regard, innovative teaching methods that actively engage
students in management situations are becoming increasingly important [3; 5].

Among the most promising approaches is project-based learning, which integrates theory
and practice, emphasizes student autonomy, and develops planning, coordination, decision-
making, and teamwork skills. Participation in projects enables students to perform managerial
functions under conditions that approximate professional practice. Consistent with the survey
findings, project participation (72% of responses) was recognized by students as the most
effective source of managerial skill development.

Case studies also demonstrate high effectiveness, as they are based on the analysis of
concrete management situations. Their use fosters critical thinking, analytical ability,
evaluation of possible actions, and justification of managerial decisions [3]. Importantly, case
studies should be adapted to the realities of vocational education and the specific professional
context of teachers.
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Simulation modeling is likewise of great value for managerial competence development,
as it recreates management processes within the framework of learning activities (e.g.,
simulated meetings, pedagogical councils, conflict resolution, or planning educational events)
[4]. Such exercises allow students to practice leadership, decision-making under uncertain
conditions, and direct participation in management tasks. According to the survey, 66% of
respondents considered simulations and training sessions a mandatory part of professional
preparation.

Mentorship is an equally important component, whereby experienced educators or
project supervisors guide students during practice or assignments, transferring not only
knowledge but also managerial experience. This form of interaction fosters reflective thinking,
responsibility, and a conscious attitude toward management. While only a few students
identified mentorship as an active tool, it is widely recognized in European pedagogical practice
as one of the most effective methods for preparing future leaders of the educational process [5].

Innovative methods should not simply supplement the core curriculum but be fully
integrated into it. They need to be embedded in vocational disciplines (e.g.,, Fundamentals of
Educational Management, Pedagogical Mastery, Theory and Methodology of Vocational
Training) as well as in practical training. Such integration would ensure a continuous trajectory
of competence formation from the early years of study through to graduation [6].

Thus, the effective application of innovative teaching methods is key to the successful
development of managerial competence among vocational education students. These methods
not only enhance motivation but also provide authentic experiences essential for future
professional self-realization in a complex and dynamic educational environment [7].

However, several challenges limit the effectiveness of this process. Most educational
programs in Ukraine remain heavily theoretical, with only limited opportunities for practical
assignments [8]. As a result, students acquire knowledge but lack sufficient opportunities to
apply itin real managerial contexts, which reduces their preparedness for professional practice.

Another challenge lies in the timing of managerial courses, which are often introduced
only in the later stages of study. For instance, Fundamentals of Educational Management and
Project Management are typically offered toward the end of bachelor’s or master’s programs.
This delay hinders gradual skill development and weakens integration of managerial
competencies throughout the educational trajectory.

Additionally, many programs lack clear criteria for evaluating managerial competence,
making it difficult to track student progress and discouraging self-reflection. The absence of
systematic feedback, combined with limited use of interactive methods such as case studies,
simulations, and role-playing, further undermines effectiveness [9].

Student motivation to develop managerial skills is also not consistently high. Some
perceive these skills as secondary or relevant only for administrative roles in education, which
decreases engagement and negatively influences learning outcomes.

To address these issues, specific pedagogical conditions must be created that combine
theoretical understanding with practical experience [10]. First, managerial courses should be
integrated throughout all stages of study rather than introduced only in later years. Early and
consistent inclusion ensures systematic competence development and adaptation to real
educational contexts [11].

Second, practical methods should be prioritized. Programs should actively use case
studies, simulations, role-playing, and project-based work, enabling students to engage directly
with realistic managerial scenarios. This approach fosters critical thinking and provides a safe
environment to practice managerial skills without real-world consequences. Simulation
technologies further strengthen this practice-oriented focus.

Third, mentorship should be systematically developed. Experienced teachers can guide
students throughout their professional growth, offering not only theoretical knowledge but also
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practical insights. Such mentorship creates a supportive educational environment where
students can grow through individualized guidance and constructive feedback.

Finally, students should be encouraged to engage in self-reflection and self-assessment of
managerial competencies. Evaluation systems must be transparent, comprehensive, and
encompass both theoretical knowledge and practical skills, enabling continuous improvement
through the identification of strengths and weaknesses.

Conclusions

The analysis of theoretical frameworks, empirical findings, and current educational
practice confirms that managerial competence is a key component of vocational education
teachers’ professional preparation. Despite its formal recognition, actual competence levels
among students remain uneven and are largely shaped by curriculum content, practical
opportunities, and teaching methodologies.

The survey of specialty 015 Professional education (by specializations), students revealed
strong awareness of the importance of managerial skills but also highlighted barriers such as
the dominance of theoretical learning, insufficient practical focus, limited real-life management
experience, and low motivation among some learners.

Innovative methods—including project-based learning, case studies, simulations, training
sessions, and mentorship—are perceived as highly effective tools for competence formation.
Their systematic integration can create a practice-oriented environment that fosters
leadership, communication, and effective decision-making in response to educational
challenges.

Based on the study results, the following practical recommendations are proposed:

- strengthen curricula by enhancing practical components;

- integrate innovative methods into vocational disciplines;

- implement mentorship systems within teaching practice;

- expand cooperation with employers to ensure practical exposure to managerial
activities.

Therefore, the development of managerial competence in future vocational education
teachers should be prioritized within modern professional education, ensuring the preparation
of competitive, proactive, and leadership-oriented specialists in the field of education.
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